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Abstract

In the introduction is carried out a theoretical review of studies related to school
effectiveness and improvement. The scientific literature has been used as a basis for
designing a questionnaire to collect teachers' perceptions in relation to training and
educational innovation projects and plans, methodology, attention to diversity and student
monitoring, evaluation, school organisation and management, leadership, school climate,
family-school-community relations, and gender socialisation. In all, 372 teachers rated the
items of the questionnaire on a Likert scale from 0 to 10 and the differences found between
the perceptions of male and female teachers in high- and low- efficacy schools in the Basque
Autonomous Community (BAC) are highlighted. To conclude, the limitations, future lines and
contributions of the study are discussed.
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Percepcidn de las profesoras y de los profesores de escuelas de
alta y baja eficacia de la Comunidad Auténoma Vasca (CAV),
Espana

Resumen

En la introduccidn se realiza una revisidn tedrica de estudios vinculados a la eficacia y mejora
escolar. La literatura cientifica ha servido como base para disefiar un cuestionario que recoja
las percepciones del profesorado en relacién a proyectos y planes de formacién e innovacion
educativa, metodologia, atencién a la diversidad y seguimiento al alumnado, evaluacidn,
organizacion y gestion del centro, liderazgo, clima escolar, relaciones familia-escuela-
comunidad, y socializacién de género. En total, 372 docentes han valorado en una escala
Likert de 0 a 10 los items del cuestionario y se destacan las diferencias halladas entre las
percepciones de las profesoras y los profesores de escuelas de alta y baja eficacia de la
Comunidad Auténoma Vasca (CAV). Para concluir, se discuten las limitaciones, lineas futuras
y contribuciones del estudio.
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Introduction

Research into school effectiveness is a vital benchmark for studying quality and equity in
education (Blanco, 2009). Since the publication of the Coleman Report in 1967, many studies
have tried to identify the factors associated with student learning, using a diverse range of
methodologies and research designs (Murillo, 2005). School Effectiveness (SE) is associated
with personal development and the school’s social functions, particularly those linked to
social change and the promotion of justice and equity. Nevertheless, although the concept
of SE encompasses the personal, cognitive and social facets of education, most studies focus
solely on cognitive factors (Barba, 2007).

Lépez-Cobo and Gonzélez-Lépez (2011) grouped the elements involved in improving school
effectiveness into factors such as the school itself, the school management, teaching-
learning, students’ opinions and the family and school environment. In a review of studies
analysing effective school processes, Reynolds et al. (2016) described a number of different
proposals that remain in use today, including the one developed by Marzano (2007), which
proposes the following factors: 1) leadership and cooperation among practitioners; 2)
curricular offer adapted to the time available for learning; 3) safe and orderly class
atmosphere; 4) fostering success and frequent monitoring; 5) participation of families and
the community; and 6) effective instruction. In a previous work, in which the authors
reviewed studies on educational effectiveness in several different countries from the 1970s
onwards, a series of future research avenues were identified, including the need to focus
primarily on teaching and teachers, the importance of conducting more longitudinal studies
and the need to pay greater attention to the specificity of each individual context (Reynolds
etal, 2014).
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The present study analyses teachers’ perceptions of school effectiveness in schools located
in the BAC, taking a range of different associated criteria (Lizasoain, 2020) and areas into
account, as described below.

Teacher training and professional development are crucial to improving teaching quality and
student learning and development, placing the centre of change in the school itself in order
to generate a true culture of learning (Murillo & Krichesky, 2015). Since the publication of the
report by McKinsey & Company (2007), there has been general agreement regarding the idea
that an education system is only as good as its teachers (Jarauta et al., 2014; Mourshed et al.,
2010). Moving beyond the diverse range of proposals linked to teacher training (Escudero-
Mufoz, 2017; Darling-Hammond et al., 2020), some authors emphasise the importance of
encouraging teachers to engage in reflexive processes designed to transform and improve
their teaching practice (Escudero-Mufioz et al., 2018; Pefia, 2012; Saiz-Linares et al., 2019).

According to the TALIS (Teaching and Learning International Survey) 2018 (OECD, 2020),
which surveyed teachers and management teams from secondary schools in 48 different
countries, between 2013 and 2018, the most commonly engaged in professional development
activities were linked to student assessment practices, teaching pupils with special
educational needs (SEN) and teaching transversal skills. Participants claimed to need more
training in: teaching SEN pupils (22%), Information and Communication Technology (ICT) skills
(18%) and teaching in multicultural or multilingual contexts (15%).

Methodology has also been linked to student achievement (Hattie, 2009; Kyriakides et al.,
2010; Slavin, 2013). However, according to Bartau-Rojas et al. (2017), although teaching
methodology is considered a key factor in school effectiveness, no one methodology has
been found to stand out from the rest in terms of its effect on this factor. Innovations exist
in many different fields (language, mathematics, transversal skills) and some schools have
their own in-house methodologies that they have been perfecting for many years and which
are adapted to the specific needs of their students and environment (group work,
cooperative learning, competence-based learning, project-based learning, etc.). Moreover,
half of the schools analysed claimed to use ICT as a teaching resource. According to Santiago
et al. (2014), half of the teachers interviewed claimed that ICT was generating innovations in
their teaching practice. In the context of the OECD countries (2020), in general, teachers
believe they are proficient in the use of the teaching methodologies they employ (96%), the
assessment of student learning (94%), disciplinary measures for students (92%), the amount
of homework that should be set (91%) and the subject content (84%).

The SE movement also provides information about associations between student learning
outcomes and institutional contexts (at the school and classroom levels) (Granvik-
Saminathen et al., 2018; Reynolds et al., 2014; Scheerens, 2016). In this field, several studies
have focused on highly effective schools with different socioeconomic and cultural profiles
(Bryk et al., 2010; Sampson, 2011). Unequal outcomes may be due not only to teacher
qualifications, the facilities and resources available, the type of school itself and the area in
which it is located (rural, urban, east, west) (Clark, 2014), but also to large-scale differences
that exist between schools themselves (Zirkel, 2008). Consequently, inequalities need to be
studied in more detail and closer attention must be paid to the equity of education systems
from the perspective of the schools themselves and their characteristics and contexts.

The OECD (2020) highlights the fact that immigrant students scored lower than their non-
immigrant counterparts in the majority of participating countries, both before and after
controlling for economic, social and cultural status (ESCS). For their part, Granvik-Saminathen
et al. (2018) found that, in schools with a greater percentage of immigrant students, teachers
perceived a lower level of effectiveness (in terms of leadership and cooperation between
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teachers, among others), which in turn resulted in poorer student outcomes, particularly in
more segregated schools. Other qualitative studies report that, in schools with high numbers
of immigrant students, it is important to focus on different cultures, the relationship with
families and student empowerment (Hajisoteriou et al., 2018; Simon-Rueda & Barrios-
Ferndndez, 2019; Zirkel, 2008).

Intxausti-Intxausti et al. (2017) studied attention to diversity in highly effective schools in the
BAC, with special emphasis on organisation. Practices identified included (among others)
inclusive actions such as teaching support in the classroom, heterogeneous groups, internal
coordination between different practitioners, a more collaborative outlook on teaching
practice and the idea that providing support is a shared teaching responsibility. Nevertheless,
certain obstacles to inclusion were also identified, such as possible irregularities in student
admissions procedures, performance-based student grouping and special programmes for
students with low academic performance. In a subsequent study, the same authors
highlighted the strong sense of defencelessness felt in some schools, as well as the belief
that more support, commitment and stable, collaborative leadership by the management
team and representatives of the administration would contribute to improving effectiveness
(Intxausti-Intxausti et al., 2022). These findings support the proposal made by Fullan (2019)
regarding the importance of consensus-based, well-aligned and collaborative interventions
involving schools, municipalities and the administration, all working to improve consistency
at each levelin order to overcome the feeling of defencelessness and vulnerability expressed
by some schools, and to enhance and optimise professional and school-wide contexts and
conditions. One of the challenges outlined in the report on the schooling of immigrant
students (Gobierno Vasco, 2018) is the need to improve the effectiveness of planning and
admission control instruments in order to mitigate the influence of external factors such as
residential distribution, promote inter-sectoral measures, articulate innovative and effective
projects with specific resources and provide more training specially adapted to schools'
specific needs. This last aspect has also been highlighted by other authors (Gallego &
Rodriguez, 2007; Lépez-Cobo & Gonzdlez-Lépez, 2011) as one of the key variables in
determining the quality of educational inclusion. Lépez-Cobo and Gonzalez-Lépez (2011)
argue thatit is important to pay attention to lifelong teacher training as a means of improving
schools, and that it is also necessary to identify the specific educational support needs of
students in the teaching-learning process.

Other factors closely linked to school effectiveness and improvement include assessment,
organisation-management and leadership. There is a growing consensus regarding the
positive impact of distributed leadership on school outcomes (Bolivar et al., 2013; Harris,
2008; Harris & Jones, 2017; Herndndez-Castilla et al., 2017; Lépez-Saenz, 2021). Hallinger and
Heck (2011) found that successful schools can be classified in accordance with various
predominant patterns of school improvement, and argue that these patterns of increased
learning may be linked to characteristics of the school context, as well as to changes in
collaborative, learning-oriented leadership and the school’s academic capacity. In another
study analysing teachers’ perceptions of distributed leadership and educational change, the
authors found a direct, positive association between the two variables (Amels et al., 2020).

Hajisoteriou et al. (2018) explored the perceptions of diverse members of the school
community regarding school improvement and effectiveness in culturally diverse schools,
identifying certain factors that were associated with success (listening to what students have
to say, social-emotional and culturally-receptive teaching, and greater engagement of
students’ families) and which had implications for school leadership, the construction of
successful professional communities and improved intercultural competencies in the school
environment. Bellei et al. (2020) explored the factors that explained long-term educational
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effectiveness in schools previously identified as highly effective and located in low-income
areas, concluding that effectiveness is a fragile achievement that is impacted by a variety of
different processes. Some of these processes are external, such as transformations in the
local context (demographic changes and changes in the dynamics of the school market) and
educational policies and programmes, and others are internal, such as the role played by the
school administration, management team and leadership teams, how teaching is organised
and the school culture.

Research carried out in developed countries has found that school climate has a significant
effect on students’ learning outcomes (Etxeberria-Sagastume et al., 2017). This implies that
school climate may potentially help determine schools’ academic level, regardless of their
sociocultural environment, and may therefore be a potential factor for promoting equal
learning opportunities. The concept of school climate encompasses a variety of different
aspects, ranging from organisation (formal structure and mechanisms) to the set of
meanings, expectations and values shared by members of the school community regarding
their tasks, relationships and environment (Pefialva-Vélez et al., 2015). Etxeberria-Sagastume
et al. (2017) studied the best practices employed in highly effective schools, in terms of
academic climate, social relations and organisational structure, finding that the development
of a good school climate was associated with greater teacher engagement in the educational
task, more teamwork and a higher level of participatory management.

According to the TALIS 2018, 81% of teachers described the climate at their school as
collaborative and characterised by mutual support, and 87% said that there was a good sense
of fellowship and camaraderie among teachers (even though this was not enough in itself to
foster collaboration). However, one out of five reported the total absence of these variables.
The vast majority of teachers (90%) said they felt satisfied with their job and enjoyed working
at their current school, 83% said they would recommend their school as a good place to work
and only 20% said they would move to another school if given the opportunity (OECD, 2020).

In terms of family-school-community relations, many studies have reported a positive
correlation between the involvement of parents in their children’s education and school and
academic outcomes (Bolivar, 2006; Egido, 2015; Epstein, 2011; Reparaz & Naval, 2014).
Alvarez-Blanco (2019) carried out a review of the principal models for explaining family-
school collaboration, highlighting the one proposed by Epstein (2011), which identifies six
different participatory channels: 1. Support and training for parents; 2. Communication; 3.
Voluntary work; 4. Learning at home; 5. Decision making; and 6. Collaborating with the
community.

One key aspect worth highlighting is communication channels, which should be open and
bidirectional (Garreta & Llevot, 2015), and in which ICT plays an increasingly important role
(Macia, 2019). However, there is some difference of opinion regarding the extent to which
families should be involved, with some teachers and management teams arguing that there
are certain spaces (the classroom) and areas (education, management) in which families
have no part to play (Andrés & Gird, 2016). Teachers’ ideas regarding family involvement and
their past experience in this area generally determine the approach taken by schools to this
issue. According to Egido (2015), family engagement encompasses both communicative and
collaborative aspects, which represent two different ways of participating (Reparaz & Naval,
2014) determined by the nature of the action (formal or informal) and whether it is collective
or individual (Gird et al., 2014). The latest educational reforms reflect an evolution in family
engagement mechanisms towards individual models and privatisation dynamics that directly
affect outcome-oriented engagement (Egido, 2015). Participation (particularly in collective
actions) has been observed to drop as students move up the education system, being
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greatest during the pre-school years, then decreasing throughout primary and dropping
sharply in secondary school (Llevot & Bernard, 2015).

Finally, in terms of the gender perspective in schools, in the Basque Country we are currently
witnessing a concerted legislative effort towards promoting gender equality, as reflected in
recent policies and the Equality Plans proposed by the education authorities (Gobierno
Vasco, 2019). There is a consensus regarding the idea that teacher training (both initial and
specialist) should include the gender perspective in all its proposals and areas since, despite
the high level of engagement by teachers in training activities, one area requiring special
attention is training in equity and diversity (Gobierno de Espafia, 2019). In general, studies
have observed a positive attitude among teachers towards coeducation in their schools and
reference classrooms, although female teachers tend to be more aware of problems linked
to gender discrimination (Aierbe-Barandiaran et al., 2024; Azorin, 2014; Rebollo et al., 2011;
Rodriguez-Miguel et al., 2023).

Aierbe-Barandiaran et al. (2024) found that management teams, inspectors and teachers
working at the primary level in the BAC reported different coeducational activities in
accordance with the effectiveness level of their school, although said activities were not
always included in plans and programmes. Differences were found to exist between both
schools and teachers in terms of their engagement levels and their assessment of gender
socialisation. These differences are mostly due to personal (age, gender, teaching experience
and number of years at current school) and contextual factors (size of the school, ESCS,
immigration and high or low school effectiveness). In light of these results, the authors
highlight the need to focus on structural or organisational aspects, experienced-based and
contextualised training proposals and the need to involve the entire educational community,
conclusions drawn also by other studies (Aristizabal et al., 2018; Ceballos, 2014; Feu & Abril,
2020) that stress the importance of the effective coordination of initiatives and plans and the
assessment of their true impact (Ugalde et al., 2019).

The main aim of the present study is to explore what teachers working in the BAC think
about: training and educational innovation projects and plans; methodology; attention to
diversity and student monitoring; assessment; school organisation and management;
leadership; school climate; family-school-community relationships; and gender socialisation.
The specific aims were: 1) To explore teacher perceptions in accordance with the
effectiveness level of their school: high (HE) or low (LE); 2) To compare the perceptions of
male and female teachers working in HE schools; and 3) To compare the perceptions of male
and female teachers working in LE schools.

Methodology

The Basque Institute for Research and Evaluation in Education (ISEI-IVEI, 2025b) carries out
Diagnostic Assessments (DAs) once every two years in all schools in the Basque Autonomous
Community (BAC) in order to analyse student competencies and implement improvements
in the education system. In collaboration with the ISEI-IVEl and based on a census sample of
the most recent DAs, we used a multilevel regression analysis technique (ISEI-IVEI, 20253;
Lizasoain, 2020) to select 21 highly effective (HE) schools and 19 schools with a low level of
effectiveness (LE). These schools participated in a broader study in which interviews were
held with education inspectors and management teams. To explore teachers’ perceptions,
an online questionnaire was designed (see Appendix). The questionnaire, validated by a
committee of experts, comprises 70 items rated on a Likert-type scale ranging from o to 10.
A total of 372 responses were received (see Table 1), with a reliability of o = .97.
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Table1.
Participating teachers who responded to the questionnaire
Effectiveness Female teachers Male teachers N
92 32 124
HE 2
85 24 109 33 372
34 8 42
LE 1
70 27 97 3

Data analysis (multilevel regression to identify schools based on their level of effectiveness,
reliability analysis of the questionnaire and Mann-Whitney U-test to compare teachers'
perceptions) was carried out with IBM SPSS Statistics software.

This study complies with the ethical and confidentiality aspects in accordance with the
current legislation "Ley Orgdnica 3/2018, de 5 de diciembre, de Proteccidn de Datos
Personales y garantia de los derechos digitales" (Gobierno de Espafa, 2018); as well as, with
the current regulations of the Ethics Committee for Research Involving Human Subjects
(CEISH) of the University of the Basque Country (UPV/EHU, 2025).

Results

In relation to the first aim, teachers from HE schools rated assessment more highly than their
counterparts from LE schools (M (SD) = 7.25 (1.90) vs 6.67 (2.47); Z = -2.203; p = .028). They
also rated the items shown in Table 2 more highly.

Table 2.
Perception of teachers working at schools with high (HE) and low (LE) effectiveness levels
Items Effectiveness M SD z p
ici i i ini HE . 2.2
Tea'chers participate in the design of training 6.05 4 2330 .020
actions LE 5.35 2.68
Human resources are managed appropriately so as HE 6
to enable good attention to diversity (educational 65 2.62 2062 002
therapist, heterogeneous groups, two teachers in 3- ’
the classroom, etc.) LE 6.01 257
The Diagnostic Assessment is seen as an HE 6.22  2.62 5.408 o1
opportunity to improve LE 5.47 2.95 49 ]
Teachers participate in the management and HE 6.98 232 6 000
organisation of the school LE 5.79 2.64 4790 -
Students are involved in resolving conflicts linked HE 6.80 2.43
. -3.502 .000
to peaceful coexistence LE 5.92 2.67
The school only contacts families when there is a HE 5.06 3.15
-2.446  .014
problem LE 4.24 3.24
The school encourages families to participate in HE 6.50 2.09
. . -2.694 .007
decision-making processes LE 5.73 2.58
Teachers participate in gender equality trainin HE 6.05 224 2 000
P p g quality g LE 535 2.67 4.423 .
The school assesses gender equality among HE 6.03 3.04
-2.587 .010
students LE 5.18 3.19

In response to our second aim, we observed that female teachers from HE schools rated
assessment higher than their male counterparts (M (SD) = 7.53 (1.50) vs 6.98 (1.91); Z =-1.958;
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p =.047). Table 3 shows the statistically significant differences observed in other items of the
questionnaire.

Table 3.
Perception of teachers working at highly effective (HE) schools in accordance with gender
Items Teachers M SD z p
Female 7.33 167
Teachers have a positive attitude to training actions -2.208 .02
P & Male 6.73 189 /
Female . 2.0
You as a teacher use ICT as a source of information 7:93 3 -2.489  .013
Male 8.36 2.15
Students use ICT (computer applications, radio, Female 6.14 2.80 . o1
television, etc.) as a working tool Male 7.09  2.55 47 013
Students’ needs are detected early and action is taken Female 7.89 1.83
. ; : -2.726  .006
in a timely fashion Male 7.27 176
Teachers and families collaborate to respond to Female 7.60 1.90 s 026
students’ diverse needs Male 7.18  1.49 229 -
Diversity in the classroom is used as a teaching and Female 711 2.00 ot
learning opportunity Male 6.45 1.90 33 -
Assessment criteria are agreed upon by the entire Female 7.36  2.45
; : -2.033  .042
teaching staff or by teaching teams Male 6.96 1.95
. ; . Female 729 1.85
T d to its best advant the cl -2.70 .00
ime is used to its best advantage in the classroom Male 691 177 705 7
. . Female 7.72 183
Th limate of trust at the school -2.01 .
ere is a climate of trust at the schoo Male 217 1.80 019 043

In relation to the third aim, Table 4 shows the statistically significant differences observed
between female and male teachers working in LE schools.

Table 4.
Perception of teachers working at schools with low effective levels (LE), in accordance with gender
Items Teachers M SD VA p
Female .92 2.
You as a teacher explain contents to your students 7-9 33 -2.531 .01
Male 7.40 1.50
Human resources are managed appropriately so as to
enable good attention to diversity (educational Female 617 229 5 o1
therapist, heterogeneous groups, two teachers in the 454 014
Male 7.20 1.45
classroom, etc.)
L. . . Female 8.09 1.48
Time is used to its best advantage in the classroom -3.766  .000
Male 6.91 1.77
. . Female 8.06 1.52
Relations between teachers and students are positive -2.065 .039
Male 7.91 117
Over the past year, any difficulties linked to school- Female 7.61 1.66
. . . . . 2130  .033
family relations have been dealt with satisfactorily Male 718  1.51
Teachers encourage families to get involved in their Female 7-45 1.80
. , . ; -2.304  .021
children’s teaching-learning process at home Male 713  1.23

Discussion and conclusions
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Consistently with that reported by other studies (Amels et al., 2020; Harris et al., 2021 Lépez-
Cobo & Gonzalez-Ldpez, 2011; Lopez-Sdenz, 2021), these results indicate that teachers value
the areas and topics covered by the questionnaire. Nevertheless, they also suggest that some
of these areas are assessed more positively in HE than in LE schools, with female teachers
also rating them more highly than their male counterparts.

HE schools perceive assessment as an opportunity for improvement, with female teachers
rating this aspect more highly than their male colleagues. Rodriguez-Gallego et al. (2019)
highlight the importance of assessment for improving the quality of education and claim that
ongoing qualitative assessment through rubrics may facilitate the analysis of daily progress
in the classroom and at home, along with student attitudes, competency acquirement,
classwork and student engagement (Rodriguez-Gallego et al., 2019). Other authors argue
that ‘work corners’ may help foster reflexive teaching practice (Colén-Riau et al., 2015). For
his part, Escudero-Escorza (2019) highlights the importance of assessing teachers also.

Campos-Garcia (2022) points out that teachers are calling for more tools designed to help
them adapt teaching methodologies to diverse student bodies; they are also asking for more
training in how to teach transversal skills and digital competencies, how to promote peer
observation and feedback programmes, and how to design promotion systems (both in
terms of hierarchy and task diversification) that recognise and reward involvement and
commitment to improving teaching performance. This may be why teachers from HE schools
value the following aspects more positively than their counterparts from LE schools:
management of human resources to respond to diversity; participation in the management
and organisation of the school; and participation in the design of training activities.

In this sense, several studies (Azpillaga-Larrea et al., 2021; Lizasoain et al., 2016) argue that
training should respond to collective needs rather than to teachers’ personal motivations,
highlighting the need to ensure the basic conditions (stability of the team, administrative
support, planning and management) required to foster processes that turn schools in
organisations that learn, contribute to teachers’ professional growth and help optimise
student outcomes.

Some authors have found that in HE schools, students participate more in conflict resolution
processes (Etxeberria-Sagastume et al., 2017; Gonzalez-Benito, 2018; UNICEF, 2018).
According to Pefialva et al. (2012), education for peaceful coexistence is a priority; a key
quality factor that seeks to ensure a positive climate both in the classroom and at a school-
wide level. A climate of peaceful coexistence is recognised as one of the factors that most
affects the quality of the teaching-learning process and the social and emotional
development of both teachers and students. Despite this, however, the assessment of
peaceful coexistence is more widespread in secondary than in primary schools. Some studies
argue that fostering aspects such as contact, cooperation and multiculturalism help raise
awareness and improve the school climate (Lahoz i Ubach & Cordeu-Cuccia, 2020;
Schwarzenthal et al., 2020).

Authors who have studied the relationship between school climate, bullying (Acosta et al.,
2019; Van der Meulen et al., 2019) and various mediating factors (school connection, peer
attachment, assertiveness, empathy, self-benefiting cognitive distortions, etc.), have
observed that students who perceive a positive school climate report fewer incidents of
physical, emotional and cyber bullying, and higher levels of school connection, peer
attachment, assertiveness and empathy. In this sense, several programmes aimed at
fostering peaceful coexistence at school and in the classroom have been designed and
assessed (Ortega-Ruiz & Cérdoba-Alcaide, 2017; Pefialva-Vélez & Vega-Osés, 2019; Pefialva-
Vélez et al., 2015). From this perspective, one suggestion would be to include disciplinary
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management in initial and lifelong teacher training, along with the development of
associated social and emotional competencies, such as coping, working with groups in the
classroom, mediation, conflict resolution and positive disciplinary measures (Bravo-Sanzana
et al., 2020).

In relation to family-school-community relations, teachers from HE schools stated more
frequently than their LE counterparts that their school only contacted families when
difficulties arose, and that families were encouraged to participate in decision-making
processes. Egido (2015) argues that, although differences of opinion exist regarding the
degree to which families should be involved in the everyday life of the school, there is a
consensus among the educational community regarding the fact that parents’ participation
is vital to the achievement of school success. Azpillaga-Larrea et al. (2014) point out that HE
schools attach greater value than LE schools to family-school-community collaboration;
specifically, in HE primary schools in the BAC, teachers believe that their school adapts more
to families’” needs and encourages parents’ involvement in decision-making processes
(Aierbe-Barandiaran et al., 2023).

It seems that there is a greater commitment to gender socialisation among HE than among
LE schools, since teachers from the former claim to participate more in gender equality
training and state that gender equality among students is assessed (Angulo et al., 2017;
Aristizabal et al., 2018; Azpillaga-Larrea et al., 2021; Ugalde et al., 2019). Feu and Abril (2020)
conclude that, when dealing with issues of gender equality in schools, it is important to work
in a bottom up manner in order to guarantee the inclusion of the gender perspective in both
educational practices and policies and the culture of the school itself.

The results presented here should be interpreted with caution since the voluntary sample of
teachers was fairly small, meaning that the conclusions drawn cannot generalised. Another
limitation is the lower level of participation among teachers from LE schools in comparison
with their counterparts from HE schools, and the higher number of female than male
teachers in the sample (although this is nothing more than a reflection of the greater
proportion of women than men working in the education system).

To conclude, the present study provides a useful self-diagnosis tool for exploring what
teachers think about the education system, as well as for identifying strengths, limitations,
weakness and areas in which there is room for improvement. Future studies may wish to
explore students’ and families’ perceptions of the same aspects, in order to enable a more
global and comprehensive diagnosis that will contribute to improving the quality of the
education provided to young people today.

References

Acosta, J., Chinman, M., Ebener, P., Malone, P. S., Phillips, A.,, & Wilks, A. (2019).
Understanding the relationship between perceived school climate and bullying: A
mediator analysis. Journal of  School Violence, 18(2), 200-215.
https://doi.org/10.1080/15388220.2018.1453820

Aierbe-Barandiaran, A., Bartau-Rojas, I., & Oregui-Gonzadlez, E. (2023). Family involvement
and school effectiveness in primary education. Anales de Psicologia / Annals of
Psychology, 39(1), 51-61. https://doi.org/10.6018/analesps.469261

Aierbe-Barandiaran, A., Intxausti-Intxausti, N., & Bartau-Rojas, I. (2024). Género y mejora
escolar en centros de educacion primaria. Revista Electrénica de Investigacién Educativa
(REDIE), 26(e13), 1-17. https://doi.org/10.24320/redie.2024.26.€13.5291

236 Revista Electrdnica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://doi.org/10.1080/15388220.2018.1453820
https://doi.org/10.6018/analesps.469261
https://doi.org/10.24320/redie.2024.26.e13.5291

Perception of teachers working in schools with high and low levels of effectiveness in the Basque Autonomous Community
(BAQ), Spain

Alvarez-Blanco, L. (2019). Modelos tedricos de la implicacién familiar: responsabilidades
compartidas entre centros educativos, familias y comunidad. Aula Abierta, 48(1), 19-
30. https://doi.org/10.17811/rifie.48.1.2019.19-30

Amels, J., Kriiger, M. L., Suhre, C. J. M., & van Veen, K. (2020). The effects of distributed
leadership and inquiry-based work on primary teachers’ capacity to change: testing a
mode. School Effectiveness and School Improvement, 31(3), 468-485.
http://doi.org/10.1080/09243453.2020.1746363

Andrés, S., & Gird, J. (2016). La participacion de las familias en la escuela: una cuestién
compleja (2016). Revista de Evaluacién de Programas y Politicas Publicas, 7, 28-47.
http://doi.org/10.5944/reppp.7.2016.16302

Angulo, A,, Cafio, A., & Elorza, C. (2017). La igualdad de género en la educacién primaria y ESO
en el Pais Vasco. Instituto Vasco de Evaluacidn e Investigacién Educativa (ISEI-IVEI).
https://isei-ivei.euskadi.eus/documents/d/guest/informe_igualdad_genero_ed15-
12download=true

Aristizabal, P., Gdmez-Pintado, A., Ugalde, A. I, & Lasarte, G. (2018). La mirada coeducativa
en la formacién del profesorado. Revista Complutense de Educacién, 29(1), 79-95.
https://doi.org/10.5209/RCED.52031

Azorin, C. M. (2014). Actitudes del profesorado hacia la coeducacién: claves para una
educacién inclusiva. Ensayos, Revista de la Facultad de Educacion de Albacete, 29(2), 159-
174. https:/[revista.uclm.es/index.php/ensayos/article/view/562/558

Azpillaga-Larrea, V., Bartau-Rojas, 1., Aierbe-Barandiaran, A., & Intxausti-Intxausti, N. (2021).
Formacién y desarrollo profesional docente en funcién del grado de eficacia escolar.
Revista de Educacién, 393, 155-179. http://doi.org/10.4438/1988-592X-RE-2021-393-489

Azpillaga-Larrea, V., Intxausti-Intxausti, N., & Joaristi-Olariaga, L. (2014). Implicacién de las
familias en los centros escolares de alta eficacia en la comunidad auténoma vasca.
Borddn. Revista de Pedagogia, 66(3), 27-37. http://doi.org/10.13042/Bordon.2014.66302

Barba, B. (2007). Valores, formacién moral y eficacia escolar una revisién de la investigacion
educativa en México. REICE - Revista Electrénica Iberoamericana sobre Calidad, Eficacia y
Cambio en Educacidn, 5(5e), 32-36. https://www.redalyc.org/pdf/551/55121025005.pdf

Bartau-Rojas, 1., Azpillaga-Larrea, V., & Joaristi-Olariaga, L. M. (2017). Metodologia de
ensefanza en centros eficaces de la Comunidad Auténoma del Pais Vasco. Revista de
Investigacién Educativa, 35(1), 93-112. https://doi.org/10.6018/rie.35.1.225141

Bellei, C., Morawietz, L., Valenzuela, J. P., & Vanni, X. (2020). Effective schools 10 years on:
factors and processes enabling the sustainability of school effectiveness. School
Effectiveness and School Improvement, 31(2), 266-288.
http://doi.org/10.1080/09243453.2019.1652191

Blanco, E. (2009). Eficacia escolar y clima organizacional: apuntes para una investigacién de
procesos escolares. Estudios socioldgicos, XXVII(80), 671-694.
http://www.redalyc.org/articulo.oa?id=59820676011

Bolivar, A. (2006). Familia y escuela: dos mundos a trabajar en comun. Revista de Educacion,
339, 119-146. https://www.educacionyfp.gob.es/dam/jcr:3edbf2a8-9420-43fb-gb47-
fb7044cc74de/re33908-pdf.pdf

Bolivar, A., Lépez-Yafiez, J., & Murillo, F. J. (2013). Liderazgo en las instituciones educativas.
Una revision de lineas de investigacién. Revista Fuentes, 14, 15-60.
https://revistascientificas.us.esf/index.php/fuentes/article/view/2352/2171

237 Revista Electrénica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://doi.org/10.17811/rifie.48.1.2019.19-30
http://doi.org/10.1080/09243453.2020.1746363
http://doi.org/10.5944/reppp.7.2016.16302
https://isei-ivei.euskadi.eus/documents/d/guest/informe_igualdad_genero_ed15-1?download=true
https://isei-ivei.euskadi.eus/documents/d/guest/informe_igualdad_genero_ed15-1?download=true
https://doi.org/10.5209/RCED.52031
https://revista.uclm.es/index.php/ensayos/article/view/562/558
http://doi.org/10.4438/1988-592X-RE-2021-393-489
http://doi.org/10.13042/Bordon.2014.66302
https://www.redalyc.org/pdf/551/55121025005.pdf
https://doi.org/10.6018/rie.35.1.225141
http://doi.org/10.1080/09243453.2019.1652191
http://www.redalyc.org/articulo.oa?id=59820676011
https://www.educacionyfp.gob.es/dam/jcr:3edbf2a8-9420-43fb-9b47-fb7044cc74de/re33908-pdf.pdf
https://www.educacionyfp.gob.es/dam/jcr:3edbf2a8-9420-43fb-9b47-fb7044cc74de/re33908-pdf.pdf
https://revistascientificas.us.es/index.php/fuentes/article/view/2352/2171

Eider Oregui-Gonzélez, Sandra Rodriguez-Migue, Ana Aierbe-Barandiaran, Isabel Bartau-Rojas

Bravo-Sanzana, M., Salvo-Garrido, S., Miranda-Vargas, H., & Bangdiwala, S. I. (2020). What
school social climate factors affect mathematics performance in secondary school
students? A multilevel analysis. Culture and Education, 32(3), 506-528.
https://doi.org/10.1080/11356405.2020.1785138

Bryk, A. S., Sebring, P. B., Allensworth, E., Easton, J. Q., & Luppescu, S. (2010). Organizing
schools for improvement: Lessons from Chicago. University of Chicago Press.

Campos-Garcia, I. (2022). ;Por qué somos diferentes?: Directores y profesores en el epicentro
de la reforma educativa espafiola. Revista de Investigaciéon Educativa, 40(1), 275-302.
https://doi.org/10.6018/rie.464421

Ceballos, E. (2014). Coeducacion en la familia: Una cuestion pendiente para la mejora de la
calidad de vida de las mujeres. Revista Electrdnica Interuniversitaria de Formacién del
Profesorado, 17(1), 1-14. https://doi.org/10.6018/reifop.17.1.198811

Clark, J. V. (2014). The road to excellence: Promoting access and equity to close achievement
gap internationally. In Clark, J. V. (Ed.), Closing the achievement gap from an
international perspective (pp. 307-316). Springer.

Colén-Riau, M., Jarauta-Borrasca, B., & Castro-Gonzalez, L. (2015). El aprendizaje reflexivo en
la formacidn inicial de maestros/as: de la experiencia a la integracion y sintesis de los
contenidos. Revista Complutense de Educacion, 27(1), 179-198.
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45679

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). Implications
for educational practice of the science of learning and development. Applied
Developmental Science, 24(2), 97-140. http://doi.org/10.1080/10888691.2018.1537791

Egido, 1. (2015). Las relaciones entre familia y escuela. Una visién general. Participacién
Educativa, 4(7), 11-17.
http://ntic.educacion.es/cee/revista/nz/pdfs/penozart1_iegido.pdf

Epstein, J. L. (2011). School, Family and Community Partnerships. Preparing Educators and
Improving Schools. Routledge.

Escudero-Escorza, T. (2019). Evaluacién del profesorado como camino directo hacia la mejora
de la «calidad educativa. Revista de Investigacién Educativa, 37(1), 15-37.
http://dx.doi.org/10.6018/rie.37.1.342521

Escudero-Munoz, J. M. (2017). La formacion continua del profesorado de la educacién
obligatoria en el contexto espafiol. Revista de Curriculum y Formacién del Profesorado,
21(3), 1-20. https://recyt.fecyt.es/index.php/profesorado/article/view/59785

Escudero-Mufoz, J. M., Gonzdlez-Gonzdlez, M. T., & Rodriguez-Entrena, M. J. (2018). Los
contenidos de la formacidn continuada del profesorado: ;Qué docentes se estdn
formando? Educacién XX1, 21(1), 157-180. http://doi.org/10.5944/educXX1.20183

Etxeberria-Sagastume, F., Intxausti-Intxausti, N., & Azpillaga-Larrea, V. (2017). School climate
in highly effective schools in the Autonomous region of the Basque Country (Spain).
REICE, Revista Iberoamericana Sobre Calidad, Eficacia y Cambio en Educacidn, 15(4), 5-26.
https://doi.org/10.15366/reice2017.15.4.001

Feu, J., & Abril, P. (2020). Gender perspective as a dimension of democracy in schools.
Profesorado, revista de curriculum y formacién del profesorado, 24(1), 1-21.
http://doi.org/10.30827/profesorado.v24i1.8237

238 Revista Electrdnica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://doi.org/10.1080/11356405.2020.1785138
https://doi.org/10.6018/rie.464421
https://doi.org/10.6018/reifop.17.1.198811
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45679
http://doi.org/10.1080/10888691.2018.1537791
http://ntic.educacion.es/cee/revista/n7/pdfs/pen07art1_iegido.pdf
http://dx.doi.org/10.6018/rie.37.1.342521
https://recyt.fecyt.es/index.php/profesorado/article/view/59785
http://doi.org/10.5944/educXX1.20183
https://doi.org/10.15366/reice2017.15.4.001
http://doi.org/10.30827/profesorado.v24i1.8237

Perception of teachers working in schools with high and low levels of effectiveness in the Basque Autonomous Community
(BAQ), Spain

Fullan, M. (2019). Liderar los aprendizajes: acciones concretas en pos de la mejora escolar
(Leading learning: concrete actions in pursuit of school improvement). Revista
Eletrénica de Educagao, 13(1), 58-65. https://doi.org/10.14244/198271993074

Gallego, J. L., & Rodriguez, A. (2007). Tendencias en la formacidn inicial del profesorado en
educacién especial. REICE - Revista Electrénica Iberoamericana sobre Calidad, Eficacia y
Cambio en Educacidn, 5(3), 102-117. https://www.redalyc.org/pdf/551/55130509.pdf

Garreta, J., & Llevot, N. L. (2011). Immigrant families and the school in Spain: dynamics and
factors that influence their relations. Journal of Educational, Cultural and Psychological
Studies (ECPS Journal), 2(4), 47-67. http://hdl.handle.net/10459.1/47004

Gird, J., Mata, A., Vallespir, J., & Vigo, B. (2014). Familias y escuelas: los diferentes discursos
sobre la participacidn. Ehquidad International Welfare Policies and Social Work Journal,
2, 65-90. http://dx.doi.org/10.15257/ehquidad.2014.0009

Gobierno de Espafia (2018). Ley Orgdnica 3/2018, de 5 de diciembre, de Proteccién de Datos
Personales y garantia de los derechos digitales. Gobierno de Espafia.
https://www.boe.es/eli/es/lo/2018/12/05/3/con

Gobierno de Espafa (2019). TALIS 2018. Ministerio de Educacién y Formacién Profesional.
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-
2018.html

Gobierno Vasco (2018). Plan Marco para el Desarrollo de una Escuela Inclusiva 2019-2022.
Gobierno Vasco.
https://www.euskadi.eus/contenidos/documentacion/inn_doc_esc inclusiva/es def/a
djuntos/escuela-inclusiva/Plan_Marco_Escuela_Inclusiva_2019_2022_c.pdf

Gobierno Vasco (2019). Il Plan de Coeducacién para el sistema educativo vasco, en el camino
hacia la  igualdad 'y el buen trato 2019-202.  Gobierno  Vasco.
https://www.euskadi.eus/contenidos/documentacion/inn_doc_convivencia/es def/adj
untos/coeducacion/92020191c_II_plan_coeducacion_igualdad_y buen_trato_2019_20

13.pdf
Gonzalez-Benito, A. (2018). Guia para la mejora del clima escolar en los centros educativos.

UNICEF-AECID. https://www.unicef.es/sites/unicef.es/files/comunicacion/unicef-educa-
educacion-derechos-guia-clima-escolar.pdf

Granvik-Saminathen, M., Brolin-Laftman, S., Almquist, Y. B., & Modin, B. (2018). Effective
schools, school segregation, and the link with school achievement. School Effectiveness
and School Improvement, 29(3), 464-484.
https://doi.org/10.1080/09243453.2018.1470988

Hajisoteriou, C., Karousiou, C., & Angelides, P. (2018). Successful components of school
improvement in culturally diverse schools. School Effectiveness and School
Improvement, 29(1), 91-112. http://doi.org/10.1080/09243453.2017.1385490

Hallinger, P., & Heck, R. H. (2011). Exploring the journey of school improvement: classifying
and analyzing patterns of change in school improvement processes and learning
outcomes.  School Effectiveness and School Improvement, 22(1), 1-27.
http://doi.org/10.1080/09243453.2010.536322

Harris, A. (2008). Distributed school leadership: developing tomorrow's leaders. Routledge.
https://doi.org/10.4324/9780203607909

239 Revista Electrdnica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://doi.org/10.14244/198271993074
https://www.redalyc.org/pdf/551/55130509.pdf
http://hdl.handle.net/10459.1/47004
http://dx.doi.org/10.15257/ehquidad.2014.0009
https://www.boe.es/eli/es/lo/2018/12/05/3/con
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-2018.html
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-2018.html
https://www.euskadi.eus/contenidos/documentacion/inn_doc_esc_inclusiva/es_def/adjuntos/escuela-inclusiva/Plan_Marco_Escuela_Inclusiva_2019_2022_c.pdf
https://www.euskadi.eus/contenidos/documentacion/inn_doc_esc_inclusiva/es_def/adjuntos/escuela-inclusiva/Plan_Marco_Escuela_Inclusiva_2019_2022_c.pdf
https://www.euskadi.eus/contenidos/documentacion/inn_doc_convivencia/es_def/adjuntos/coeducacion/92020191c_II_plan_coeducacion_igualdad_y_buen_trato_2019_2013.pdf
https://www.euskadi.eus/contenidos/documentacion/inn_doc_convivencia/es_def/adjuntos/coeducacion/92020191c_II_plan_coeducacion_igualdad_y_buen_trato_2019_2013.pdf
https://www.euskadi.eus/contenidos/documentacion/inn_doc_convivencia/es_def/adjuntos/coeducacion/92020191c_II_plan_coeducacion_igualdad_y_buen_trato_2019_2013.pdf
https://www.unicef.es/sites/unicef.es/files/comunicacion/unicef-educa-educacion-derechos-guia-clima-escolar.pdf
https://www.unicef.es/sites/unicef.es/files/comunicacion/unicef-educa-educacion-derechos-guia-clima-escolar.pdf
https://doi.org/10.1080/09243453.2018.1470988
http://doi.org/10.1080/09243453.2017.1385490
http://doi.org/10.1080/09243453.2010.536322
https://doi.org/10.4324/9780203607909

Eider Oregui-Gonzélez, Sandra Rodriguez-Migue, Ana Aierbe-Barandiaran, Isabel Bartau-Rojas

Harris, A., & Jones, M. (2017). Leading professional learning: putting teachers at the centre.
School Leadership & Management, 37(4), 331-333.
https://doi.oreg/10.1080/13632434.2017.1343705

Harris, A., Jones, M., & Hashim, N. (2021). System leaders and system leadership: exploring
the contemporary evidence base. School Leadership & Management, 41(4-5), 387-408.
https://doi.org/10.1080/13632434.2021.1889492

Hattie, J. (2009). Visible learning. A synthesis of over 800 meta-analyses relating to
achievement. Rouledge.

Herndndez-Castilla, R., Murillo, F. J., & Hidalgo, N. (2017). Lecciones Aprendidas del Estudio
del Liderazgo Escolar Exitoso. Los casos de Espafia en el Proyecto Internacional ISSPP.
Revista de Investigacion Educativa, 35(2), 499-518.
http://doi.org/http://dx.doi.org/10.6018/rie.35.2.279241

Intxausti-Intxausti, N., Etxeberria-Sagastume, F., & Bartau-Rojas, I. (2017). Effective and
inclusive schools? Attention to diversity in highly effective schools in the Autonomous
Region of the Basque Country. International Journal of Inclusive education, 21(1), 14-30.
https://doi.org/10.1080/13603116.2016.1184324

Intxausti-Intxausti, N., Oregui-Gonzélez, E., & Azpillaga-Larrea, V. (2022). The perception of
stakeholders regarding the outcomes achieved by schools with high or low levels of
effectiveness and high numbers of immigrant students. Improving Schools, 25(3), 224-
243. https://doi.org/10.1177/13654802211056870

ISEI-IVEI (2025a). Centros eficaces. Instituto Vasco de Evaluacidn e Investigacion Educativa
(ISEI-IVEL). https://isei-ivei.euskadi.eus/es/publicaciones-e-investigaciones/centros-
eficaces

ISEI-IVEI (2025b). Evaluaciones diagndsticas. Instituto Vasco de Evaluacién e Investigacion
Educativa (ISEI-IVEI). https://isei-ivei.euskadi.eus/es/evaluaciones-diagnosticas

Jarauta, B., Colén, T., Barredo, B., & Bozu, Z. (2014). La formaciéon permanente del
profesorado en Catalufia. Andlisis de los referentes legales. Borddn, 66(4), 87-101.
https://doi.org/10.13042/bordon.2014.6640

Kyriakides, L., Creemers, B., Antoniou, P., & Demetriou, D. (2010). A synthesis of school
factors: Implications for theory and research. British Educational Research Journal,
36(5), 807-830. https://doi.org/10.1080/01411920903165603

Lahoz i Ubach, S., & Cordeu-Cuccia, C. (2021). Sensibilidad intercultural, clima escolar y
contacto intergrupal en adolescentes de escuelas municipales de la Regidn
Metropolitana de Santiago de Chile. Revista de Investigacién Educativa, 39(1), 131-147.
http://dx.doi.org/10.6018/rie.415921

Lizasoain, L. (2020). Criterios y modelos estadisticos de eficacia escolar. Revista de
Investigacién Educativa, 38(2), 311-327. https://doi.org/10.6018/rie.417881

Lizasoain, L., Bereziartua, J., & Bartau, I. (2016). La formacion permanente del profesorado
en centros educativos de alta eficacia. Borddn. Revista de Pedagogia, 68(2), 2016, 199-
218. https://doi.org/10.13042/Bordon.2016.68213

Llevot, N., & Bernad, O. (2015). La participacién de las familias en la escuela: factores clave.
Revista de Sociologia de la Educacion-RASE, 8(1), 57-70.
https://dialnet.unirioja.es/servlet/articulo?codigo=4993812

240 Revista Electrénica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://doi.oreg/10.1080/13632434.2017.1343705
https://doi.org/10.1080/13632434.2021.1889492
http://doi.org/http://dx.doi.org/10.6018/rie.35.2.279241
https://doi.org/10.1080/13603116.2016.1184324
https://doi.org/10.1177%2F13654802211056870
https://isei-ivei.euskadi.eus/es/publicaciones-e-investigaciones/centros-eficaces
https://isei-ivei.euskadi.eus/es/publicaciones-e-investigaciones/centros-eficaces
https://isei-ivei.euskadi.eus/es/evaluaciones-diagnosticas
https://doi.org/10.13042/bordon.2014.66407
https://doi.org/10.1080/01411920903165603
http://dx.doi.org/10.6018/rie.415921
https://doi.org/10.6018/rie.417881
https://doi.org/10.13042/Bordon.2016.68213
https://dialnet.unirioja.es/servlet/articulo?codigo=4993812

Perception of teachers working in schools with high and low levels of effectiveness in the Basque Autonomous Community
(BAQ), Spain

Lépez-Cobo, I., & Gonzalez-Lépez, I. (2011). Aproximacion a los factores de mejora de la
eficacia escolar derivados del programa IQEA. Profesorado, Revista de curriculum y
formacion del profesorado, 15(3), 345-361
http://www.ugr.es/local/recfpro/rev153COL9.pdf

Lépez-Sdenz, K. (2021). Liderazgo y eficacia escolar en centros de primaria de la Comunidad
Auténoma Vasca. Universidad del Pais Vasco [ Euskal Herriko Unibertsitatea (UPV/EHU).
http://hdl.handle.net/10810/51837

Macia, M. (2019). Principales canales para la comunicacién familia-escuela: analisis de
necesidades y propuestas de mejora. Revista Complutense de Educacién, 30(1), 147-
165. http://doi.org/10.5209/RCED.56034

Marzano, R. (2007). The Art and Science of Teaching: A Comprehensive Framework for Effective
Instruction. Association for Supervision and Curriculum Development.

McKinsey & Company (2007). Informe McKinsey. Cémo hicieron los sistemas educativos con
mejor desempeno del mundo para alcanzar sus objetivos. McKinsey & Company.
https://www.mckinsey.com/~/media/mckinsey/industries/public%20and%20social%20se
ctor/our%20insights/how%20the%20worlds%20best%20performing%20school%20syste
ms%20come%200ut%200n%20top/como_hicieron los_sistemas_educativos.pdf

Mourshed, M., Chijioke, C., & Barber, M. (2010). How the world’s most improved school
systems keep getting better. McKinsey y Company.
https://www.mckinsey.com/industries/education/our-insights/how-the-worlds-most-
improved-school-systems-keep-getting-better

Murillo, J. (2005). La investigacién sobre eficacia escolar. Octaedro.

Murillo, F. J., & Krichesky, G. J. (2015). Mejora de la Escuela: Medio siglo de lecciones
aprendidas REICE. Revista Iberoamericana sobre Calidad, Eficacia y Cambio en Educacion,
13(1), 69-102. https://revistas.uam.es/reice/article/view/2800

OECD (2020). TALIS 2018 Results. Organisation for EconomicCo-operation and Development
(OECD). https://www.educacionyfp.gob.es/inee/evaluaciones-
internacionales/talis/talis-2018/informes-internacionales.html

Ortega-Ruiz, R., & Cérdoba-Alcaide, F. (2017). El modelo construir la convivencia para prevenir
el acoso y el ciberacoso escolar. Conflicto e convivencia na escola, 27, 19-32.
https://doi.org/10.15304/ie.27.4287

Pefia, N. (2012). “Lesson studies” y desarrollo profesional docente: estudio de un caso.
Revista Interuniversitaria de  Formacién del Profesorado, 75, 59-80.
https://dialnet.unirioja.es/servlet/articulo?codigo=4298730

Pefialva-Vélez, A., Lépez-Goiii, J. J., Vega-Osés, A., & Satristegui-Azpiroz, C. (2015). Clima
escolar y percepciones del profesorado tras la implementacién de un programa de
convivencia escolar. Estudios sobre educacion, 28, 9-28.
https://doi.org/10.15581/004.28.9-28

Pefialva-Vélez, A., & Vega-Osés, A. (2019). Convivencia escolar, participacién y atencién a la
diversidad: el Programa PrInCE. Revista Interuniversitaria de Formacién del profesorado,
94(33.2), 63-80. https://recyt.fecyt.es/index.php/RIFOP/article/view/72976/44625

Rebollo, M. A, Vega, L., & Garcia, R. (2011). El profesorado en la aplicacién de planes de
igualdad: conflictos y discursos en el cambio. Revista de investigacién educativa, 29(2),
311-323. https://revistas.um.es/rie/article/view/[112641

241 Revista Electrénica Interuniversitaria de Formacién del Profesorado (REIFOP)


http://www.ugr.es/local/recfpro/rev153COL9.pdf
http://hdl.handle.net/10810/51837
http://doi.org/10.5209/RCED.56034
https://www.mckinsey.com/industries/education/our-insights/how-the-worlds-most-improved-school-systems-keep-getting-better
https://www.mckinsey.com/industries/education/our-insights/how-the-worlds-most-improved-school-systems-keep-getting-better
https://revistas.uam.es/reice/article/view/2800
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-2018/informes-internacionales.html
https://www.educacionyfp.gob.es/inee/evaluaciones-internacionales/talis/talis-2018/informes-internacionales.html
https://doi.org/10.15304/ie.27.4287
https://dialnet.unirioja.es/servlet/articulo?codigo=4298730
https://doi.org/10.15581/004.28.9-28
https://recyt.fecyt.es/index.php/RIFOP/article/view/72976/44625
https://revistas.um.es/rie/article/view/112641

Eider Oregui-Gonzélez, Sandra Rodriguez-Migue, Ana Aierbe-Barandiaran, Isabel Bartau-Rojas

Reparaz, C., & Naval, C. (2014). Bases conceptuales de la participacion de las familias. En
Ministerio de Educacién, Cultura y Deporte (Ed.), La participacion de las familias en la
educacion escolar (pp- 21-34). Gobierno de Espafa.
http://www.mecd.gob.es/dctm/cee/publicaciones/estudioparticipacion/estudiopartici
pacion.pdf?documentld=0901e72b81b45e35

Reynolds, D., Sammons, P., De Fraine, B., Van Damme, J., Townsend, T., Teddlie, C., &
Stringfield, S. (2014). Educational effectiveness research (EER): a state-of-the-art
review. School Effectiveness and School Improvement, 25(2), 197-230.
http://doi.org/10.1080/09243453.2014.885450

Reynolds, D., Teddlie, C., Chapman, C., & Stringfield, S. (2016). Effective school processes. In
C. Chapman, D. Muijs, D. Reynolds, P. Sammons, & C. Teddlie, C. (Eds.), The Routledge
International Handbook of Educational Effectiveness and Improvement (77-99).
Routledge.

Rodriguez-Gallego, M. R., Orddfez-Sierra, R., & Lépez-Martinez, A. (2019). La direccién
escolar: Liderazgo pedagdgico y mejora escolar. Revista de Investigacién Educativa,
38(1), 275-292. https://doi.org/10.6018/rie.364581

Rodriguez-Miguel, S., Bartau-Rojas, I., & Azpillaga-Larrea, V. (2023). Proyectos de
coeducacidn y prevencidn de la violencia de género en educacién secundaria. Revista
de curriculum y formacién del profesorado.

Saiz-Linares, A., Ceballos-Lépez, N., & Susinos-Rada, T. (2019). Voz del alumnado y mejora
docente. Una investigacion en centros educativos en Cantabria. Revista Complutense
de Educacidn, 30(3), 713-728. https://doi.org/10.5209/rced.58883

Sampson, P. M. (2011). Alongitudinal study of school districts’ sustained improvement. Forum
on Public Policy: A Journal of the Oxford Round Table, 3,1-18.
https://files.eric.ed.gov/fulltext/EJ969849.pdf

Santiago, K., Etxeberria, J., & Lukas, J. F. (2014). Aprendizaje de las matematicas mediante el
ordenador en educacién primaria. Revista de Investigacion Educativa RIE, 32(1), 91-109.
https://doi.org/10.6018/rie.32.1.168831

Scheerens, J. (2016). Educational effectiveness and ineffectiveness: A critical review of the
knowledge base. Springer Science and Business Media.

Schwarzenthal, M., Schachner, M. K., Juang, L. P., & Van de Vijver, F. J. R. (2020). Reaping the
benefits of cultural diversity: Classroom cultural diversity climate and students’
intercultural competence. European Journal of Social Psychology, 50, 323-346.
https://doi.org/10.1002/ejsp.2617

Slavin, R. E. (2013). Effective programmes in reading and mathematics: lessons from the Best
Evidence Encyclopaedia. School Effectiveness and School Improvement, 24(4), 383-391.
https://doi.org/10.1080/09243453.2013.797913

Simén-Rueda, C., & Barrios-Ferndndez, A. (2019). Las familias en el corazén de la educacion
inclusiva. Aula Abierta, 48(1), 51-58. https://doi.org/10.17811/rifie.48.1.2019.51-58

Ugalde, A. I., Aristizabal, P., Garai Ibafiez, B., & Mendiguren, H. (2019). Coeducacién: un reto
para las escuelas del siglo XXI. Tendencias pedagdgicas, 34, 16-36.
https://doi.org/10.15366/tp2019.34.003

UNICEF  (2018).  Participacién  infantil en los centros escolares. ~ UNICEF.
https://www.unicef.es/educa/biblioteca/participacion-infantil-centros-escolares

242 Revista Electrénica Interuniversitaria de Formacién del Profesorado (REIFOP)


http://www.mecd.gob.es/dctm/cee/publicaciones/estudioparticipacion/estudioparticipacion.pdf?documentId=0901e72b81b45e35
http://www.mecd.gob.es/dctm/cee/publicaciones/estudioparticipacion/estudioparticipacion.pdf?documentId=0901e72b81b45e35
http://doi.org/10.1080/09243453.2014.885450
https://doi.org/10.6018/rie.364581
https://doi.org/10.5209/rced.58883
https://files.eric.ed.gov/fulltext/EJ969849.pdf
https://doi.org/10.1002/ejsp.2617
https://doi.org/10.1002/ejsp.2617
https://doi.org/10.1002/ejsp.2617
https://doi.org/10.17811/rifie.48.1.2019.51-58
https://doi.org/10.15366/tp2019.34.003
https://www.unicef.es/educa/biblioteca/participacion-infantil-centros-escolares

Perception of teachers working in schools with high and low levels of effectiveness in the Basque Autonomous Community
(BAQ), Spain

UPV/EHU (2025). Etica y tratamiento de datos personales del grupo de investigacién GANDERE
de la UPV/EHU. Universidad del Pais Vasco/Euskal Herriko Unibertsitatea (UPV/EHU).
https://www.ehu.eus/es/web/gandere/etica-tratamiento

Van der Meulen, K., Brugman, D., Hoyos, O., & del Barrio, C. (2019). Peer bullying, self-serving
cognitive distortions and school moral climate perception in Spanish and Dutch
secondary school students. Journal for the Study of Education and Development, 42(2),
337-373. https://doi.org/10.1080/02103702.2019.1578923

Zirkel, S. (2008). Creating more effective multiethnic schools. Social Issues and Policy Review,
2(1), 187-241. https://doi.org/10.1111/j.1751-2409.2008.00015.X

243 Revista Electrénica Interuniversitaria de Formacién del Profesorado (REIFOP)


https://www.ehu.eus/es/web/gandere/etica-tratamiento
https://doi.org/10.1080/02103702.2019.1578923
https://doi.org/10.1111/j.1751-2409.2008.00015.x

Eider Oregui-Gonzélez, Sandra Rodriguez-Migue, Ana Aierbe-Barandiaran, Isabel Bartau-Rojas

Appendix

Scale for measuring teachers’ perceptions of the education system, quality and school
improvement

Please rate from o to 10 the degree to which...

B B2 | s | oE s | 9 [ 10
ative Negative Neutral Positive Very positive

1. Your school's training actions are designed in accordance with a previous assessment
of real needs

2. Training actions are evaluated

0 1 2

w
-
w

(=}
~
el
=l

10

3. Thetraining received is put into practice

0 1 2 3 4 5 6 7 8 9 10

4.  Teachers have a positive attitude to training actions

0 1 2 3 4 5 6 7 8 9 10

5.  Teachers participate in the design of training actions

0 1 2 3 4 5 6 7 8 9 10

6.  Teachers have the opportunity to receive training in those areas in which they need it
most
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7. Teachers participate in gender equality training

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 how frequently, in your everyday practice in the classroom....

o | 1+ [ 2 | 3 [ a4 s | 6 [ 7 | 8 ]
Never » | Half

w

10
10

v

Always

8.  You as a teacher explain contents to your students
0 1 2 3 4 5 6 7 8 9 10

9.  Students engage in projects

0 1 2 3 4

w
=)
~
oo
o

10

10.  Students work in pairs or groups

0 1 2 3 4 5 6 7 8 9 10
1. Students work individually

0 1 2 3 4 5 6 7 8 9 10
12.  Students explain a topic

0 1 2 3 4 5 6 7 8 9 10

13.  You as a teacher use Information and Communication Technology (ICT) as a source of
information

245 Revista Electrdnica Interuniversitaria de Formacién del Profesorado (REIFOP)



Eider Oregui-Gonzélez, Sandra Rodriguez-Migue, Ana Aierbe-Barandiaran, Isabel Bartau-Rojas

14.  You as a teacher use ICT as a support during class (Power Point presentation, digital
whiteboard, video games, etc.)

0 1 2 3 4 5 6 7 8 9 10

15.  Students use ICT (computer applications, radio, television, etc.) as a working tool

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...

B ElYa | s | o s [ oIS
ative Negative Neutral Positive Very positive

16.  Students are divided into heterogeneous groups

0 1 2 3 4 5 6 7 8 9 10

17.  Students’ needs are detected early and action is taken in a timely fashion
0 1 2 3 4 5 6 7 8 9 10

18.  You have difficulties responding to diversity in the classroom

0 1 2 3 4 5 6 7 8 9 10

19.  The educational community shares a common view of the importance of inclusion

0 1 2 3 4 5 6 7 8 9 10

20. Teachers and families collaborate to respond to students’ diverse needs

0 1 2 3 4 5 6 7 8 9 10
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21.  Diversity in the classroom is used as a teaching and learning opportunity

0 1 2 3 4 5 6 7 8 9 10

22.  You have difficulty individually monitoring all your students

0 1 2 3 4 5 6 7 8 9 10

23.  Human resources are managed appropriately so as to enable good attention to
diversity (educational therapist, heterogeneous groups, two teachers in the
classroom, etc.)

24.  Your school has strategies in place to foster gender equality

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...
9 10

R 2 ERD|. 4 5 6 7
ative Negative Neutral Positive Very positive

25. Teachers are evaluated at your school

¢4}

0 1 2 3 4

w
(=}
-~
oo
o

10

26. The Diagnostic Assessment is seen as an opportunity to improve

0 1 2 3 4 5 6 7 8 9 10

27. Assessment criteria are well defined

0 1 2 3 4

w
=)
~
oo
o

10
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28.

20.

30.

Assessment criteria are agreed upon by the entire teaching staff or by teaching teams

0 1 2 3 4 5 6 7 8 9 10

Students and their families are informed of the assessment criteria used

0 1 2 3 4 5 6 7 8 9 10

The school assesses gender equality among students

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...

B > B2 | s | oE s [ SIS
ative Negative Neutral Positive Very positive

31. A lot of time is wasted at your school on bureaucratic tasks and/or unproductive
meetings
0 1 2 3 4 5 6 7 8 9 10
32. Timeis used to its best advantage in the classroom
0 1 2 3 4 5 6 7 8 9 10
33. New teachers are provided with orientation and support in their teaching activities
0 1 2 3 4 5 6 7 8 9 10
34. Teachers participate in the management and organisation of the school
0 1 2 3 4 5 6 7 8 9 10
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35. You have received support when experiencing difficulties

0 1 2 3 4 5 6 7 8 9 10

36. Your school has serious coordination problems

0 1 2 3 4 5 6 7 8 9 10

37. Management responsibility is distributed proportionally between men and women

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...

B > B2 | s | oE s [ SIS
ative Negative Neutral Positive Very positive

38. The management team does its work properly

0 1 2 3 4 5 6 7 8 9 10

39. The management team delegates tasks and responsibilities

0 1 2 3 4 5 6 7 8 9 10

40. The management team supports and fosters teachers’ initiatives

0 1 2 3 4 5 6 7 8 9 10

41.  You feel engaged in and a sense of belonging to your school

0 1 2 3 4 5 6 7 8 9 10
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42. The management team seeks to foster teachers' leadership skills

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...

B 2 EE 2 | 5 | el RS | -
ative Negative Neutral Positive Very positive

43. The specific training you have received is sufficient to enable you to cope with the

challenges of peaceful coexistence at your school
0 1 2 3 4 5 6 7 8 9 10

44. There are problems linked to teacher relations

0 1 2 3 4 5 6 7 8 9 10

45. Relations between teachers and students are positive

0 1 2 3 4 5 6 7 8 9 10

46. Relations among students are satisfactory

0 1 2 3 4 5 6 7 8 9 10

47. Thereis a climate of trust at your school

0 1 2 3 4

w
(=2
~
el
=l

10

48. Students are involved in resolving conflicts linked to peaceful coexistence

0 1 2 3 4 5 6 7 8 9 10
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49. You have witnessed gender discrimination at your school (involving either students or
teachers)

50. In the event of a conflict, the management team gets involved and supports those
concerned

5.  The educational community is aware of and agrees with the values that your school
aims to promote, and puts them into practice

0 1 2 3 4 5 6 7 8 9 10

Please rate from o to 10 the degree to which...

R B2 | s | oE s [ G
negative Negative Neutral Positive Very positive

52. Over the past year, any difficulties linked to school-family relations have been dealt with
satisfactorily

53. Youschool adapts to families’ needs (immigration, diverse family models, ICT use, social
exclusion, etc.)

54. Families feel satisfied with your school

0 1 2 3 4

w
=)
~
oo
o

10
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55. In general, your school only contacts families when there is a problem

0 1 2 3 4 5 6 7 8 9 10

56. Teachers encourage families to get involved in their children’s teaching-learning
process at home

57. Families get involved in school activities (talks, trips, sports events, etc.)

0 1 2 3 4 5 6 7 8 9 10

58.  Your school encourages families to participate in decision-making processes

0 1 2 3 4 5 6 7 8 9 10

59. Your school has specific initiatives designed to encourage fathers to become more
involved in their children’s education

0 1 2 3 4 5 6 7 8 9 10

60. Your school collaborates with other groups and associations in its local environment

0 1 2 3 4 5 6 7 8 9 10

Almost finished; thank you for your collaboration. Before sending in the questionnaire,
please rate your school globally in the following 10 areas or general issues:

B > Bl | s | o s [ oG
ative Negative Neutral Positive Very positive

61.  Training and Innovation Projects and Plans

0 1 2 3 4 5 6 7 8 9 10
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62. Methodology

63. Attention to Diversity and Student Monitoring

0 1 2 3 4 5 6 7 8 9 10

64. Assessment

65. School Organisation and Management

0 1 2 3 4

w
(=}
-~
oo
o
—
(=]

66. Leadership

67. School climate

68. Family-School-Community Relations

0 1 2 3 4 5 6 7 8 9 10
69. Gender Socialisation [/ Coeducation
0 1 2 3 4 5 6 7 8 9 10
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That’s it. Thank you very much once again for your time and collaboration.

70.  If you wish to add a comment or suggestion before sending in your answers, please do
so below:

254 Revista Electrdnica Interuniversitaria de Formacién del Profesorado (REIFOP)



