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Titulo: Expectativas de futuro de adolescentes procedentes de distintos
contextos sociales.

Resumen: Este trabajo analiza las expectativas futuras durante la adoles-
cencia y su relacién con variables personales (edad, sexo, autoestima y satis-
faccién vital) y contextuales (apoyo social percibido y nivel de riesgo). La
muestra esta formada por 748 adolescentes, con edades comprendidas en-
tre los 9 y 16 aflos (M = 11.93, SD = 1.42) procedentes de contextos con
distinto nivel de riesgo social. Los resultados muestran que las expectativas
futuras disminuyen a medida que aumenta la edad, con pocas diferencias
encontradas en funcién del sexo. Autopercepciones y sentimientos de apo-
yo social mas positivos se asocian a mejores expectativas futuras. En rela-
cién al nivel de riesgo, contextos mas vulnerables tienen un efecto negativo
en las expectativas futuras. Los analisis de regresion muestran la capacidad
predictiva de las variables estudiadas. Finalmente, el modelo de ecuaciones
estructurales confirma el efecto causal positivo del ajuste psicologico y del
apoyo social percibido, asi como la influencia negativa de los contextos con
mayores desventajas sociales, sobre las expectativas de futuro. Los resulta-
dos encontrados proponen la necesidad de instaurar programas preventivos
orientados a fomentar los recursos personales de los nifios, especialmente
en aquellos que pertenecen a contextos vulnerables.

Palabras claves: Expectativas de futuro. Adolescentes. Autopercepciones.
Apoyo social percibido. En riesgo.

Abstract: This paper analyzes adolescents’ future expectations (FE) and
their relationship with personal variables (age, sex, self-esteem, and life sat-
isfaction) and contextual variables (perceived social support and level of
risk). The sample includes 748 adolescents, aged 9-16 (M = 11.93, D =
1.42), coming from contexts with different levels of social risk. The results
show that FE decrease as age increases, with few differences found based
on sex. More positive self-perceptions and petceived social support are as-
sociated with better FE. Concerning the level of risk, more vulnerable con-
texts have a higher negative effect on FE. The regression analysis reveals
the predictive capacity of the studied variables. The structural equation
model confirms the positive causal effect of psychological adjustment and
perceived social support, as well as the negative influence of contexts with
greater social disadvantages on adolescent FE. The results suggest the need
to establish preventive programs aimed at promoting personal resources of
children, especially those who come from vulnerable contexts.

Keywords: Future expectations. Adolescents. Self-perceptions. Perceived
social support. At-risk.

Introduction

Future expectations (FE) are defined as beliefs about the
probability that an event will occur in the future (Oettingen
& Mayer, 2002), influencing the planning and setting of
goals, guiding behavior and human development (Bandura,
2001; Nurmi, 1991; Seginer, 2000). Previous studies have
shown a relationship between a more favorable current ad-
justment and having more positive FE. For example, higher
performance and motivation (Martin-Romero & Sanchez-
Lopez., 2021; Zhao et al., 2019), higher expectations of
achievement (Badillo, 2020), as well as a better emotional
and social adjustment (Verdugo & Sanchez-Sandoval, 2022)
have been associated with higher FE. Having good FE in
adolescence can become an indicator of good psychosocial
health in adulthood (Kim & Kim, 2020). Conversely, a nega-
tive view of the future is related to risky behaviors (Prince et
al,, 2016; Sipsma et al., 2015) and substance use (Cerqueira et
al., 2022). Thinking about the future and building percep-
tions of oneself in the futute act as a source of resilience and
motivation (Lawson et al., 2020).
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Adolescence and Future Expectations

Although future otientation is an evolutionaty task pre-
sent throughout life, it acquires special relevance during the
adolescent stage. The literature places the beginning of the
comprehension of the time perspective and concern about
the future around the age of 12 (Jiménez, 2011; Oppenhei-
mer, 1987). The decisions one makes then will largely mark
one's future life projects (Badillo, 2020). In this petiod, the "I
am" (now) and the "I want to be" (future) converge, guiding
human behavior towards desired future goals (Garces-
Delgado et al., 2020). Adolescence is conceived as a stage of
reflection on future opportunities, desires, and expectations
(Lee & Liao, 2021; Seginer, 2008). As they explore future
opportunities, make decisions, set goals and achieve them,
adolescents are forging their identities, one of the main tasks
of adolescence (Branje et al., 2021). In short, FE are essential
in adolescent psychosocial development and are considered a
positive pathway to adulthood (McDade et al., 2011).

There is little research analyzing the antecedents of the
construction of future perceptions. The study and
knowledge of these vatiables could be key to intervening and
promoting more positive future life projects (Iovu et al,
2016). Individual and contextual differences related to age,
sex, socioeconomic status, and family context interact in the
construction of FE (Nurmi, 1991). From an ecological per-
spective (Bronfenbrenner, 1979), we have identified individ-
ual variables, psychological variables, and some contextual
variables that could be involved in the construction of FE.
Among them, research shows that having a good current
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psychological and social adjustment could generate adoles-
cents” more positive FE (Verdugo et al., 2018; Verdugo &
Sanchez-Sandoval, 2022).

Individual Variables and Future Expectations

Future orientation is a dynamic and present process
throughout life, whose interest in the adolescent stage is un-
derlined (Seginer, 2009). As a result of learning and experi-
ences as they grow older, young people gain a greater under-
standing of their available interests, resources, and opportu-
nities, which translates into more realistic expectations (Beal
& Crockett, 2010). Concerning this topic, Verdugo et al.
(2018) analyzed the relationship between FE and age, finding
that at older ages, Spanish and Portuguese adolescents ob-
tained lower scores in FE.

On another hand, previous studies show uneven results
when analyzing the relationship between FE and sex. At the
level of general FE, Brown et al. (2000) stated that boys tend
to show more concern about their future than do girls. Con-
versely, Nurmi (1989) found that boys were more optimistic
about their future projects than gitls. Regarding the academic
area, Luzzo and McWhirter (2001) reported that girls faced
greater barriers to their future academic aspirations. Never-
theless, several studies have indicated that gitls obtain higher
scores in their academic expectations (Agger et al., 2018;
Manzano-Sanchez et al., 2021; Mercader et al., 2022; Sharp
et al., 2020; Verdugo et al., 2018). As Seginer (2009) pointed
out, the disparity between some outcomes could be linked to
the sociocultural characteristics of the contexts of the inter-
viewed adolescents. Given the reviewed literature, we in-
tended to provide more empirical evidence, also exploring
other future dimensions (economic/labor, personal and fam-
ily well-being).

Self-Perceptions and Future Expectations

Adolescents' self-assessments influence the process of
future orientation (Seginer, 2009). The positive perception of
aspects of the self is related to more favorable FE (Iovu et
al., 2016), driving goal-oriented behaviors (Verdugo et al.,
2018). Numerous studies have found positive and statistical-
ly significant relationships between self-esteem and positive
FE (Jackman & MacPhee, 2017; Sanchez-Sandoval & Ver-
dugo, 2016; Verdugo et al, 2018; Verdugo & Sanchez-
Sandoval, 2022). Self-esteem is considered a predictor of
psychological adjustment and social adaptation (Diaz et al.,
2018). Other researchers stress that adolescents with low
self-esteem are more likely to have more limited ways of
coping, greater difficulty coping with adversity, and lower
FE (Diaz et al., 2018; Moksnes et al., 2010).

Another self-perception, life satisfaction, has also been
highlighted as an important component in building FE. This
construct has been defined as a petson's global judgment
about their life, comparing the desired aspirations with the
goals achieved at that time (Pavot et al., 1991). High levels of

life satisfaction are associated with a positive attitude to-
wards the attainment of future goals (Herrera et al., 2015).
Achieving the desired purposes, in turn, reinforces the feel-
ing of life satisfaction (Castro & Sanchez-Lépez, 2000), in-
fluencing adolescents' subjective well-being (Eryilmaz, 2011).
Fernandez (2018) and Verdugo et al. (2018) evaluated the re-
lationship between life satisfaction and FE in a sample of
adolescents, corroborating that, the greater the life satisfac-
tion, the better the FE in the economic, academic, personal,
and family well-being areas.

Contextual Variables and Future Expectations

The socioeconomic context in which the adolescent
grows up is considered a determinant in the conception of
FE (Injuve, 2020; Michael et al., 2017). The characteristics
and conditions of the environment in which they develop
have an impact on the process of future orientation (Seginer,
2009). The reviewed studies show differences in the con-
struction of adolescents' future perceptions, depending on
the socioeconomic characteristics of their development con-
texts.

Places with indicators of psychosocial risk, such as high
levels of poverty, unemployment, crime, and deterioration in
housing negatively condition the future opportunities of
these young people (Braveman et al., 2011; Zimbardo, 1994).
Although adolescence is in itself a vulnerable stage, this is
accentuated in individuals living in socially disadvantaged
environments (Parrilla et al., 2010). This idea has been sup-
ported by studies such as that of Gongalves et al. (2013),
who explored FE in a sample of adolescents from contexts
with different levels of psychosocial risk (gl: lived with their
families and studied in public schools, g2: lived in foster
care, and g3: were complying with socioeducational
measures). The results concluded that young people belong-
ing to contexts with a higher level of risk had lower expecta-
tions about finishing high school, accessing university, hav-
ing a decent job, and having a support network. In the same
vein, Beal and Crockett (2013) stated that adolescents raised
in higher socioeconomic backgrounds reported higher FE
than those with a lower socioeconomic status. The opposite
results have been reported by other authors. Fernandez et al.
(2010) concluded in their study that being institutionalized
did not imply worse FE. In this regard, Robbins and Bryan
(2004) compared FE in high- and low-risk youth, finding no
differences in the scores of the two groups. Research on
adolescents in situations of social disadvantage indicates that
having positive perceptions about the future is a protective
factor against risky behaviors (McWhirter & McWhirter,
2008; Seginer, 2009). This study aims to provide more data
that will help clarify this controversy.

In this process, the relationship with other microsystems,
such as social support systems (family, friends, and others) is
crucial (Tovu et al., 2016; Schmidt et al., 2016). It has been
shown that adolescents with a high level of participation in
their communities develop more positive FE and higher lev-
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els of psychological well-being (Jose et al., 2012; Stoddard &
Pierce, 2015). Numerous investigations have emphasized the
role of family and peer support in the course of learning and
building future life projects (Injuve, 2020; Song et al., 2015).
Perceptions of greater support are associated with better FE
(Fernandez et al., 2010). However, perceived lack of family
support was also associated with lower expectations for the
future (Mercader et al., 2022). In a longitudinal study, stu-
dents who presented higher FE perceived a higher level of
social support at both Times 1 and 2 (Dubow et al., 2001).
In a sample of adolescent users and non-users of psychoac-
tive substances, family relationships were identified as a fun-
damental element in the planning of future goals (Machado
& Santos, 2007).

Current Study

This paper aims to deepen the examination of the devel-
opment of FE during adolescence. Taking into account the
review carried out, both personal and contextual variables
are incorporated into the same design for their study. In ad-
dition, data are provided on boys and gitls of a broad age
range and from different contexts of psychosocial risk.

The objectives of this study are: a) to analyze the similari-
ties and differences in FE according to age and sex in a sam-
ple of adolescents; b) to analyze possible significant relation-
ships between self-perceptions (self-esteem and life satisfac-
tion) and FE; c) to analyze possible significant relationships
between contextual variables (level of social risk and per-
ceived social support) and FE; and d) to test a predictive
model of FE taking into account personal variables (age, sex,
and self-perceptions) and contextual variables (level of risk
and social support).

Concerning these objectives, the following hypotheses
are tested. (1) FE will differ as a function of age and sex.
Expectations are expected to become more negative as age
increases. As for sex, girls are expected to have more posi-
tive academic expectations. (2) More positive self-
perceptions are expected to be associated with higher FE. (3)
Higher feelings of perceived social support will be associated
with more positive FE. (4) FE of adolescents in higher-risk
areas are expected to be lower. (5) Personal and contextual
variables are expected to explain the variability of FE. (6) Fi-
nally, a positive causal effect of positive self-assessments on
adolescents' FE is expected, and a negative effect of living in
high-risk areas and receiving fewer supports.

Method
Participants

The sample involved 748 participants, of whom 365
(48.8%) were girls, and 383 (51.2%) were boys. To calculate
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the sample size, we used the programme G*Power 3.1.9.7

(Faul et al., 2009). They were enrolled in 5th and 6th grade

of Primary Education and 1st and 2nd grade of Compulsory

Secondary Education (CSE), and aged between 9 and 16

years (M = 11.93, §D = 1.42).

The research design is cross-sectional, following a com-
parative and predictive associative strategy (Ato et al., 2013).
Non-probability convenience sampling was used (Otzen y
Monterola, 2017), controlling the variables sex and grade,
with similar distributions in the three groups. Participants
were selected for being schooled in areas of different levels
of social risk. Group 1 (high risk) comes from highly vulner-
able areas of the commune of Quilpué (Valparaiso, Chile) (#
= 2406, 32.9% of the total). Group 2 (medium risk) is en-
rolled in areas of social transformation ("ERACIS" areas) of
the province of Cadiz (# =224, 29.9% of the total). Group 3
(low risk) attends schools located in non-ERACIS areas of
Cadiz (n = 278, 37.2% of the total).

All the students in the selected classrooms who had their
patents' informed consent to participate in the study and
who completed all the questionnaires participated. Ques-
tionnaires whose number of missing items accounted for
more than 7% of the item in the sample or 5% of the in-
strument itself were excluded. To impute these data, the re-
gression method and the EM procedure were carried out (all
the missing data were random).

The inclusion criteria of the participating schools were as
follows:

Group 1. High Risk. Educational centers of the Commune of
Quilpué (Chile) with a School Vulnerability Index IVE)
>85%.

Group 2. Medinm risk. Educational centers in the province of
Cadiz (Spain) located in areas of social transformation
(ERACIS Zones) that present the following psychosocial
risk indices: urban deterioration, deficit of infrastructure,
equipment, and public services, high rates of absenteeism
and school failure, high unemployment rates together
with serious professional training deficiencies, significant
sanitary hygienic deficiencies, and phenomena of social
disintegration (Junta de Andalucia, 2018) as well as edu-
cational centers classified as compensatory.

Group 3. Low risk. Educational centers in the province of Ca-
diz (Spain) not included in the areas of social transfor-
mation or qualified as compensatory centers.

Preliminary analyses were carried out to confirm a similar
distribution in terms of sex and age, in the 3 groups. For this
purpose, Chi-square and ANOVA tests were carried out.
The analyses showed that there were no significant differ-
ences according to sex but there were differences as a func-
tion of age. The mean age of Group 1 (high risk) was higher
than that of the other groups (Table 1).
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Table 1
Descriptive statistics of the sociodemographic variables.
Total Low risk Medium risk  High risk P
Sex Gitls 48.8% 50.7% 49.6% 45.9% x? (748) = 1.269 .53
Boys 51.2% 49.3% 50.4% 54.1%
Age M (D) 11.93 (1.42) 11.68 (1.23) 11.91 (1.55) 1223 (1.44) F(2)=9.99 <.001
Procedure Multidimensional Scale of Perceived Social Support (MSPSS;

The project was approved by the Ethics Committee of
Biomedical Research of Andalusia (Spain) and the Scientific
Ethics Committee of the University of Playa Ancha (CEC
UPLA) of Chile. The consent of the regional educational
administration, the management of the educational centers,
and the parents or guardians of the participants was also ob-
tained.

Initial contact was established with the managers of the
schools, presenting the project and requesting their participa-
tion in the research. In those schools whose managers
agreed to participate, envelopes were delivered with a letter
of presentation of the research, the sociodemographic ques-
tionnaire for parents/guardians, and informed consent. The
children who brought the signed documentation completed
the evaluation instruments during class times previously
agreed on with the tutors that did not interrupt their aca-
demic activity. Two members of the research team were in
charge of traveling to the centers and carrying out the evalu-
ations and to resolve possible doubts and incidents during
the students' completion of the booklets.

Measures

Scale of Future Expectations in Adolescence (FE; Sanchez-
Sandoval & Verdugo, 2016). This evaluates FE through four
dimensions (Economic-Labor expectations, Academic ex-
pectations, Personal Well-Being expectations, and Family
expectations). The scale has 14 items that are scored on a
Likert scale ranging from 1 (I'n sure it won't happen) to 5 (I'm
sure it will happen). Higher scores indicate more positive FE.
The scale has good psychometric properties with an ac-
ceptable level of total reliability (« = .87) and of the sub-
scales (Economic expectations, o = .88; Academic expecta-
tions, o« = .82; Well-Being expectations, « = .80, and Family
expectations, o = 68).

Rosenberg's Self-Esteem Scale (RSE; Rosenberg, 1965). We
used the Spanish version (Martin-Albo et al., 2007). It in-
cludes 10 items that score on a 4-point Likert scale. Higher
scores indicate more positive perceptions of one's personal
characteristics. In this study, it presented high reliability with
a Cronbach's alpha of .86.

Satisfaction with Life Scale (SWLS; Diener et al., 1985,
Spanish version by Atienza et al., 2000). This 5-item scale
evaluates a person's global judgment of their satisfaction
with their life. It is rated on a Likert scale that shows the de-
gree of agreement, ranging from 1 (strongly disagree) to 5
(strongly agree). In this study, it presented high reliability with
a Cronbach's alpha of .84.

Zimet et al., 1988; Spanish version by Ruiz Jiménez et al.,
2017). This scale measures a person's felt level of support
from their environment. Each of its 12 items is scored on a
Likert scale ranging from 1 (strongly disagree) to 7 (strongly
agree). 'This scale had good psychometric properties in our
sample (o = .92).

In addition, an ad hoc questionnaire was developed to
measure the sociodemographic variables of the sample ac-
cording to the patrents/guardians, and another according to
the children.

Data Analysis

Data were coded and analyzed with the SPSS version 21
and FACTOR, EQS 6.1 programs. Through a descriptive
analysis, the means, standard deviations, and percentages of
the different variables were obtained. Bivariate correlation
analyses were performed for the relationships between the
studied variables. Chi-square and ANOVA tests were pet-
formed to analyze the differences by sex and risk level, re-
spectively. Some regression analysis models were carried out.
FE and their subscales were included as dependent variables,
and as independent variables of the model: sociodemograph-
ic variables (sex and age), psychological variables (self-esteem
and life satisfaction), and contextual variables (level of risk
and perceived social support). Different models were tested
for each dimension of FE. Previously, the assumptions for
the application of each statistical test were checked. Finally, a
model of structural equations was estimated to study the
causal effect of the studied variables.

Results

Future Expectations and Sociodemographic Varia-
bles

In relation to sex, significant differences were only found
in the dimension of academic expectations (#(746) = 2.92, p
< .01), with girls having higher expectations (Table 2). The
effect size of these differences was low (4 = -0.21). As Table
3 shows, the age of young people correlated negatively and
significantly with total FE (r = -.23, p < .01) and with each of
the subscales (Economic expectations, r = -.20; Academic expecta-
tions, r = -.17; Well-Being expectations, r = -.22; and Family expec-
tations, r = -.16, p < .01). The older they were, the lower were
their expectations.
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Table 2
Results of study variables according to sex (Student-t contrast).

Boys Gitls T p

M (D) M (§D)

1. Global expectations 4.10(0.65) 4.17(0.61)  1.444 -
2. Economic expectations  4.18(0.72) 4.26(0.66)  1.553 -
3. Academic expectations 4.07(0.88) 4.25(0.83) 2928  **
4. Well-Being Expectations  4.20(0.79) 4.17(0.83)  -.388 -
5. Family expectations 3.93(0.86) 3.95(0.84) 325 -

Hp < 01,

Future Expectations and Psychological Variables

Table 3 shows the correlations between FE (total and
subscales) and the studied variables. At a general level, the
results revealed positive, moderate, and statistically signifi-
cant correlations between the studied variables. Concerning
self-assessments, global FE showed positive, significant, and
moderate correlations with life satisfaction (r = .60, p < .01)

Pilar Fornell et al.

and self-esteem (r = .58, p < .01). Higher scores on life satis-
faction and self-esteem were related to higher scores on FE.
Each dimension of FE showed positive and significant cot-
relations with life satisfaction (Economic expectations, r = .51,
Academic expectations, r = 32; Well-Being expectations, r = .65;
Family expectations,r = 45) and self-esteem (Economic expecta-
tions, r = AT; Academic expectations, r = 22; Well-Being expecta-
tions, r = .66; Family expectations, r = 43).

Future Expectations and Contextual Variables

Regarding perceived social support, three positive, signif-
icant, and moderate correlations between perceived social
support and FE can be observed in Table 3 (r = 49, p <
.01). These results were similar when comparing the domains
of the two scales. As participants perceived higher levels of
social support, they scored higher on FE.

Table 3

Correlations behween future expectations and the studjed variables.

Variables 1 2 3 4 5 6 7 8 9 10 11

1. Total FE

2. Economic expectations 90%*

3. Academic expectations 69FF 58k*

4. Well-Being expectations .80** .66+* 35%%

5. Family expectations 76%* S57HF 267 60**

6. Self-esteem S58FF 4TH 22K 66** AZFE

7. Life satisfaction 60%F 51F* 32K 5% A5FE T3

8. Total support A9FE 44 245 A8 AQF* 56%* 59

9. Family support AGFE 40%* 25 A9FH 35K 56%* 1% 80%*

10. Support of Friends 39F 30%F 9% 35%% 32K L45¥E - 45%K .88** ST

11. Support of Others ABFE 3% 21 39%* 37 A4 A9%x 91 .60** T6**

12. Age S23FK 20wk TR 20k LeRE 200 S 25k 8RR D5 3R 10FF
M 4.14 4.22 4.16 4.18 3.94 3.09 3.85 3.18 3.28 3.13 3.12
SD 0.63 0.69 0.86 0.81 0.85 0.61 0.94 0.72 0.81 0.86 0.81
< 01

To determine the possible differences in these adoles-
cents' FE according to their level of tisk, a one-factor
ANOVA was performed with its corresponding post hoc
Bonferroni analysis (Table 4). After controlling for age, and
as reflected in Table 4, the students from more vulnerable
contexts presented lower scores in their FE. The main dif-

Table 4
Comparisons between future expectations and risk areas.

ferences were between Group 1 and Group 3, with signifi-
cant differences in all the domains. Statistically significant
differences were also found between Groups 1 and 2 in most
of the domains. Groups 2 and 3 only showed differences in
academic expectation.

High risk (1) Medium risk (2) Low risk (3) ANOVA

M(SD) M(D) M(D) F (2
Total expectations 3.9523(0.77) 4.151(0.56) 4.291 (0.50) 18.798**
Academic expectations 4.083(0.93) 3.933(0.94) 4.4012(0.65) 20.991%*
Economic expectations 4.0123(0.85) 4.281(0.65) 4.361(0.53) 17.504**
Well-Being expectations 3.9723(0.91) 4.271(0.74) 4.291(0.73) 12.344**
Family expectations 3.7123(0.97) 4.051(0.75) 4.041(0.77) 13.590%*

< 01

Note. Superscripts show the groups with statistically significant differences between them.
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Predictive Capacity of Individual and Contextual
Variables for Future Expectations

Several multiple linear regression analyses were per-
formed. Previously, the multivariate assumptions in each of
the subscales were checked. The data showed an absence of
collinearity. For this objective, the global scale and each do-
main of FE were used as dependent variables, and socio-

Table 5

demographic (age and sex), psychological (self-esteem and
satisfaction) and contextual variables (social support and risk
level) were used as independent variables. The stepwise
method was employed. In Table 5, we can see the variables
included in each resulting regression model. Sex was not sta-
tistically significant so it was excluded from the final models
(except for the academic field, where the differences were
significant).

bscales.

Summary of the regression analysis of the predictor variables of global future expectations and its s

Variables F A R? R? B8 Collinearity Statistics
Tolerance VIF!
Global expectations Age 90.579+¢* .056 -.068 921 1.086
High risk 029 -.026 .670 1.494
Medium risk .005 -.080 783 1.277
Life satisfaction 293 354 449 2.229
Self-esteem .025 195 472 2.118
Total support 016 419 169 .562 1.780
Economic expectations Age 66.844%F .029 -.057 925 1.226
High Risk 043 -.021 .816 2.051
Life Satisfaction 204 281 449 2.227
Self-esteem 018 160 472 2117
Total support 017 .307 173 .563 1.775
Academic expectations Age 26.604*F .029 -.069 918 1.090
Being a gitl .010 146 968 1.033
High risk 017 -.065 .695 1.439
Medium risk .029 -.233 785 1.273
Life satisfaction .089 255 .521 1.918
Self-esteem .005 171 097 482 2.076
Well-Being expectations Age 137.227#%* .050 -.047 925 1.081
High risk .022 .042 816 1.226
Life satisfaction .358 .396 449 2.227
Self-esteem 047 293 472 2117
Total support 004 478 .088 .563 1.775
Family expectations Age 48.820%+F 019 -.035 925 1.081
High risk .036 -.026 816 1.226
Life satisfaction 167 262 449 2.227
Self-esteem 012 125 472 2117
Total support 015 243 163 .563 1.775

*kxp < .001; 'Variance Inflation Factor.

The coefficient of determination (R?) indicated that the
variables age, belonging to a medium or high-risk group and
by the levels of life satisfaction, self-esteem, and perceived
social support explained 41.9% of the variance of global FE.
The magnitude of the effect size of R (R?) was large (Cohen,
1988). The slope of FE decreased as age increased. Expecta-
tions became more positive as life satisfaction, self-esteem,
and perceived social support increased. According to the Be-
ta values, belonging to the medium or high-risk group low-
ered the levels of adolescents' FE.

Regarding economic/labor expectations, five variables
were included in the prediction model: age, high-risk level,
life satisfaction, self-esteem, and perceived social support,
which explained 30.7% of the variance. The strength of as-
sociation was high. Economic/labot expectations decteased
as age increased. The slope of the FE also increased with
higher levels of life satisfaction, self-esteem, and perceived

social support. In addition, according to the Beta scores, be-
longing to a high-risk context lowered future econom-
ic/labor expectations.

The third model, which attempted to predict academic
expectations, included six predictor variables (age, being
young, high-risk, medium-risk, life satisfaction, and self-
esteem), which conjointly explained 17.1% of the variance.
The magnitude of the effect size of R (R?) was moderate.
Academic expectations decreased as age increased. The
higher the levels of life satisfaction and self-esteem, the
higher the academic expectations. In addition, according to
the Beta values, girls showed higher academic expectations,
whereas growing up in more vulnerable contexts implied
lower academic expectations.

The fourth model included five predictor variables (age,
high-risk, life satisfaction, self-esteem, and perceived social
support), which explained 47.8% of personal well-being ex-
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pectations. The magnitude of the effect size of R (R?) indi-
cated a strong association. These expectations decreased as a
function of age, but they increased as adolescents' levels of
life satisfaction, self-esteem, and perceived social support
were higher. Likewise, according to Beta scores, belonging to
a high-risk group was related to lower well-being expecta-
tions.

The last model, which attempted to predict family expec-
tations, also included five predictors (age, high-risk, life satis-
faction, self-esteem, and perceived social support), which
explained 24.3% of the variance. The magnitude of the ef-
fect size was moderate. According to the Beta values, the
family expectations of these adolescents decreased with age.
The slope of family expectations rose as levels of satisfac-
tion, self-esteem, and perceived social support increased. In
addition, belonging to the most socially vulnerable group de-
creased the score of family expectations.

Predictive Model of Future Expectations

Finally, a structural equations analysis was performed to
test a model of the influence of personal and contextual var-
iables on FE. As a first step, the normality of the data, the
characteristics of skewness and kurtosis, and Matdia's coeffi-
cient of multivariate kurtosis were analyzed. The Mardia co-

Figure 1

Structural equation model of future expectati..
Age

A5 .
Self-steem  —0n Psychological
adjustment p.02+
/ 33
Life satisfaction 1.00% \
Futuze

expectations

9%

-'H‘—H_‘—"‘--.._
Social support /

&7+

Contextual
vanables

High risk

Discussion

Concerning the importance of having a positive vision of
one's future, this work aims to provide empirical evidence of
the antecedents of FE during adolescence. It analyzes these
expectations in adolescents from three areas with different
socioeconomic characteristics. Our findings support FE as a
construct to which multiple factors contribute. Following an
ecological perspective, individual, psychological, and contex-
tual variables related to FE during this stage have been iden-
tified.
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efficient obtained exceeded the limit value of 5 established to
be considered a multivariate normal distribution (Bentlet,
2005). Therefore, the maximum robust likelihood (RML)
method was employed. The proposed predictive model con-
sisted of the variables age, psychological adjustment (self-
esteem and life satisfaction), and contextual variables (social
support and high risk). The results showed an optimal mod-
el, which explained 51.7% of the variance of FE. All esti-
mates were statistically significant and the model fit correctly
(Table 6). The standardized regression coefficients revealed
the influence of the vatiables included in the model on the
dependent variable (Figure 1).

Table 6

Measurement model fit indicators.

Index Value obtained Limit criterion

¥2 4.343 X2/df=>0&5
NNFI! 92

CF12 .96 >.90

IFI3 .96

MFI4 .95

RMSEAS5 .06 <.08

! Bentler-Bonett Non-normed fit index; 2Comparative Fit Index; *Bollen’s
Fit Index; “Mcdonald’s Fit Index; Root Mean-Square error of approxima-
tion.

Econ./labor Exp.
}' Academic Exp.
B3*
T4 Well-being Exp.
Family Exp.

Concerning the first hypothesis of this work, this study
expanded the age range reviewed in the literature, providing
data in boys and girls from 5th grade of Primary School to
2nd grade of CSE. The results show that as they grow older,
they present lower expectations, in the same line as other
studies such as those of Verdugo et al. (2018). In this sense,
Beal and Crockett (2013) emphasize experience as a key fac-
tor in the processes of the formation of expectations. As
they get older, adolescents project expectations more in line
with their resources and possibilities, which become more
negative. Regarding sex, there are few differences in the pre-
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sent work. They can only be observed in the academic field,
in which girls score higher. The results of this work are in
line with those of other authors such as Agger et al. (2018),
Manzano-Sanchez et al. (2021), and Verdugo et al. (2018).
These data are hopeful because, although girls indeed find
more difficulties (Luzzo and McWhirter, 2001), the reality of
our data is that they overcome them, building a hopeful im-
age of their academic future.

About the second hypothesis of this study, the existence
of positive and significant relationships between self-
perceptions and FE is corroborated, as stated by Seginer
(2009). In the present study and in line with the literature, it
has been found that higher levels of self-esteem and life sat-
isfaction in adolescents are related to higher FE scores (Fer-
nandez, 2018; Jackman & MacPhee, 2017; Verdugo et al.,
2018; Verdugo & Sanchez-Sandoval, 2022). These results
support the findings of Iovu et al. (2016): Adolescents with
more positive self-perceptions tend to project mote positive
futures as well. Other authors show that the achievement of
desired goals leads to high feelings of life satisfaction (Castro
& Sanchez-Loépez, 2000), in turn, influencing adolescents'
subjective well-being (Eryilmaz, 2011).

The third hypothesis of this work positively related per-
ceived social support to FE. The data found in this research
coincide with what is generally stated in the literature pre-
sented in the introduction; Higher levels of petceived social
support are related to more positive future self-
representations. These results highlight the support by signif-
icant people as a protective factor for the development of
positive life projects in adolescence (Injuve, 2020).

Concerning the fourth hypothesis, it would be expected
that adolescents who grow up in a context with a higher psy-
chosocial risk index will have lower FE. The existing litera-
ture on the subject is not very extensive and also shows
some disparity on the subject. In the present analysis, statis-
tically significant differences were found in FE depending on
the level of risk, with a notable difference between the high-
risk group and the low-risk group. Students from more vul-
nerable contexts cleatly have worse overall FE. Between the
low-risk and medium-risk groups, hardly any significant rela-
tionships were found. These data support the idea that con-
texts with greater social and economic disadvantage restrict
adolescents' future opportunities (Beal & Crockett, 2013;
Braveman et al., 2011). In this sense, Gongalves et al. (2013)
with a methodology similar to that of this work, obtained the
same conclusions in the educational, labor, and social fields.
These results underscore how the environment in which
these children grow up influences the process of future ori-
entation, and identifies the contexts most in need of preven-
tive intervention.

The fifth research hypothesis has to do with the predic-
tive capacity of individual (sex and age), psychological (life
satisfaction and self-esteem), and contextual variables (per-
ceived social support and level of risk). Regression analyses
indicate that sex does not contribute significantly to predict-
ing FE coinciding with Mercader et al., (2022). The results

emphasize the importance of a good psychological adjust-
ment and the need to have support networks at present for
the development of more positive future life projects. In ad-
dition, they provide data on the role played by the context in
which these adolescents grow up. Environments with high
rates of psychosocial risk negatively condition the future as-
pirations of the young people who grow up in them. This
shows the need to act in these environments, to promote
more positive life plans.

Regarding the last hypothesis, a preliminary model of
structural equations on the influence of personal and contex-
tual variables and their explanatory power of these adoles-
cents' FE is proposed. In this sense, the influence of psycho-
logical adjustment and the contextual variables on the devel-
opment of these expectations is confirmed, with the former
presenting a higher factorial load, coinciding with other
models proposed in Spanish and Portuguese adolescents
(Verdugo et al., 2018). As shown in the regression analyses,
life satisfaction is the indicator with the highest loading on
the psychological adjustment factor. As can be seen, age pre-
sents a very weak factor loading, so we proposed to recon-
sider it for future models. The model explained 51.7% of the
variance, so we proposed to continue studying other varia-
bles that may contribute to adolescents' FE.

In conclusion, having a positive self-concept, high levels
of life satisfaction, and feeling supported by significant oth-
ers are considered protective factors for the development of
positive FE. That is, current adequate psychological and so-
cial adjustment motivate behaviors oriented to goal
achievement (Verdugo et al, 2018; Verdugo & Sanchez-
Sandoval, 2022). Likewise, research on adolescents in situa-
tions of social disadvantage indicates that having positive
perceptions towards the future is a protective factor against
risk behaviors (McWhirter & McWhirter, 2008; Seginer,
2009). On the other hand, these results highlight the role of
the environment in the future orientation process, and iden-
tify the contexts most in need of preventive intervention.

This work has some limitations. The criteria delimiting
the risk areas do not take into account possible intra-group
variability. Therefore, concerning future research, it is pro-
posed to build a particular quantitative psychosocial risk in-
dex for each family to make more accurate comparisons.
Given the pandemic context we are undergoing, it would be
interesting to study these adolescents in a few years to see
the influence of the pandemic on their FE. In addition, we
suggest completing the model with other variables related to
FE (resilience, problem-solving strategies, emotional adjust-
ment...). Likewise, having other sources of information such
as parents and teachers would allow us to analyze how ex-
ternal perceptions influence FE.

These results can be applied to the design of psychoedu-
cational programs to be used in educational centers with
adolescents. Programs of this type, which address the opti-
mization of personal resources and psychological well-being,
have been shown to have positive results (Kelley et al.,
2021).
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